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Executive Summary  

Vocational training (VT) programmes in Uganda are often criticized for their lack of 
responsiveness to dynamic market conditions, leading to excessive competition in saturated 
labour arenas. Many existing VT programmes, including the national scheme, charge tuition 
fees and impose rigid admissions criteria that exclude marginalized individuals. There is 
therefore a niche in VT provision that can be filled by NGOs offering accessible and relevant 
training to help place marginalized individuals on paths to self-sufficiency.    

 
This report explores models of VT in Uganda that can provide practical empowerment, or the 
acquisition of marketable skills and capabilities that support individuals in achieving sustainable 
livelihoods (Blaak et al. 2013). Commissioned by Sustain for Life (SFL), this report investigates 
the following:  

 
 What forms of Vocational Training programmes can improve the livelihood prospects of 

marginalized individuals in Uganda? 
 How can this model be tailored for particular marginalized and vulnerable groups? 

 
This report employs qualitative desk-based research and analysis of academic and grey 
literature on vocational skills training in Uganda, and other relevant developing country 
settings. Semi-structured interviews were conducted with 5 programme field staff of SFL and its 
partners based in Uganda. This facilitated data collection on the four groups of marginalized 
people highlighted by the report.  
 

Results  
There is no standard VT programme that can be applied across locales, nor are there specific 
vocations that offer “magic bullet” solutions. Rather, the most effective programme design 
depends greatly on the economic context and particular needs of marginalized groups. This 
report nonetheless provides a general model that emphasizes the importance of an integrated 
skills training approach, in which a core vocational skill is integrated with complementary 
courses to address the diverse issues underlying vulnerability – thus improving livelihood 
prospects.  
 

Economic and Labour Market Context  
While the country’s recent economic growth has been strong, this has not resulted in 
corresponding increases in formal sector employment. Given the high competition for jobs in 
industries such as ICT and oil among those with academic qualifications, it may be unrealistic to 
attempt to prepare those without little or no formal education to enter these industries. 

Two forms of employment in Uganda more relevant for marginalized individuals are agriculture 
and informal sector work. Given their relatively low entry barriers and strong potential for 
securing sustainable livelihoods, NGO-led VT for marginalized groups in Uganda should target 
these sectors. The context-specific nature of labour market demands, however, renders it 
difficult and unconstructive to provide recommendations for specific vocations for programmes 
to target. It is therefore necessary to conduct market assessment to determine which skills are 
relevant and viable. 
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The report proposes a menu of programming options that are organized by the phases of 
Programme Design, Programme Implementation and Monitoring and Evaluation. The following 
are general recommendations that can be applicable across settings and participants: 
 
1. Programme Design  

 Conduct comprehensive market assessment to link training content to market needs; 

 Target binding constraints, or obstacles to VT participation, including access, 
opportunity costs and stigma; 

 Selection of participants should be based on assessments of vulnerability. Participants 
should be involved in selecting their core skill, and may also identify artisans for their 
workplace training; 

 Develop a self-sustaining model, whereby VT outputs (goods and services) are 
marketed to ensure the programme is sustainable and free.  

2. Programme Implementation  

 Adopt an integrated skills training approach to address the socio-economic barriers that 
hinder a participant’s ability to complete the programme or secure a sustainable 
livelihood following completion; 

 Peer educators should be harnessed in training activities to serve as positive role 
models, especially regarding sensitive topics; 

 A one-stop training centre where all activities and training take place can ensure a 
standardized and integrated learning environment, and provide a base for support 
services; 

 Various training methods can be employed in the classroom and workplace. Ideally, 
class- and work-based instruction should be combined to balance theory and practice.  

 
Complementary courses that can be integrated with the core vocational skill include:   

 

 Business Skills, such as marketing, budgeting, record-keeping and customer care, can 
enhance employment opportunities and support entrepreneurship. Classes may be 
supplemented with basic education in applied literacy and numeracy where participants 
have minimal education; 

 Life Skills and Counselling in topics such as health, substance use and decision-making 
can support personal development and offer psychosocial support to address barriers to 
self-sufficiency left unaddressed by VT; 

 HIV/AIDS Education for youth in particular and their artisan trainers should be 
considered, given the strong relationship between unemployment and risk of HIV 
infection;  

 Agricultural Skills can be taught as a safety net to enhance self-production for 
nutritional self-sufficiency, though can also be taught for commercial production.   
 

3. Monitoring and Evaluation  

 Conduct regular and participative monitoring of participants to address concerns that 
could otherwise lead to drop-out; 

 Support graduates in integrating into labour markets though micro-credit loans or start-
up grants, and counselling; 

 Follow-up should involve identifying potential peer educators.  
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The final section tailors the above recommendations for four particular marginalized groups: 

 People with Disabilities  
o Provide accessible facilities and ensure trainers have expertise in special teaching 

materials;  
o Consider a hybrid model of class-based and workplace training with different 

combinations of “segregated” and “inclusive” approaches; 
o ICT can support innovative training practices;  
o Tackle discrimination through awareness-raising in communities. 

 

 Batwa Pygmies  
o Focus on agricultural skills and address nutritional self-sufficiency; 
o Provide psychosocial support and mentorship to improve self-esteem; 
o Provide basic education courses, including literacy and numeracy; 
o  Support graduates in addressing potential discrimination in labour markets. 

 

 Slum-dwelling Children and Youth  
o Address opportunity costs by providing food rations, facilitating transport and 

ensuring flexible schedules; 
o Provide HIV/AIDS education to participants and artisans; 
o Offer psychosocial support and life skills counselling on healthy alternative 

livelihood practices; 
o Utilize peer educators as role models and to help counteract risks of peer 

pressure.  
 

 Juveniles in Detention  
o Provide psychosocial support and involve trainers with expertise in child 

protection; 
o Facilitate family/community dialogue and reunification; 
o Harness former juveniles in detention as peer educators; 
o Conduct income-generating activities in the detention centres. 
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  Commissioned by Sustain for Life (SFL), this report investigates the following:  

 What forms of Vocational Training programmes can improve the livelihood 

prospects of marginalized individuals in Uganda? 

 How can this model be tailored for particular marginalized and vulnerable 

groups? 

1. Introduction  

Vocational training (VT) programmes in Uganda are often criticized for their lack of 
responsiveness to dynamic markets conditions, leading to excessive competition in saturated 
labour arenas. Many existing VT programmes, including the national scheme, charge tuition 
fees and impose rigid admissions criteria that exclude marginalized individuals from 
participating. There is therefore a niche in VT provision that can be filled by NGOs offering 
accessible and relevant training of marketable skills and capabilities, thereby helping 
marginalized individuals secure paths to self-sufficiency. 

The report proposes that there is no standard VT programme that can be applied across 
contexts, nor are there specific vocations that offer “magic bullet” solutions. Rather, the 
programme design that can provide practical empowerment to achieve sustainable livelihoods 
depends greatly on the economic context and particular needs of marginalized groups. This 
report nonetheless provides a general model that emphasizes the importance of an integrated 
skills training approach, in which a core vocational skill is integrated with complementary 
courses to address issues underlying vulnerability – thus improving livelihood prospects.  

Following an exploration of the economic and labour market context of Uganda, this report 
proposes a menu of programming options that are organized by the phases of Programme 
Design (Section 4.1.), Programme Implementation (4.2.) and Monitoring and Evaluation (4.3.). 
The proposed options reflect a set of general recommendations, or “best practices,” that can be 
applicable across settings and participants (see Appendix C for a summary). The subsequent 
section tailors these recommendations to four marginalized groups that reflect the priority of 
SFL: Batwa Pygmies (5.1.), Juveniles in Detention (5.2.), People with Disabilities (5.3.) and Slum-
dwelling Children and Youth (5.4.) 

2. Methodology  

This report employs qualitative desk-based research and analysis of the academic and grey 
literature on vocational skills training, including reports and evaluations of VT programmes in 
Uganda from which to draw recommendations. Where relevant, research is also extended to VT 
studies in other developing countries.  

Research outputs were formed iteratively through dialogue with SFL in order to tailor the 
report accordingly. Through this dialogue and an analysis of SFL’s current programming efforts, 
the project team identified four particular marginalized groups considered priorities of SFL. 
Moreover, semi-structured interviews were conducted with 5 field staff of SFL and its partners 
based in Uganda (via email and Skype) to collect qualitative data on the four groups (see 
Appendices D and E).   
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3. The Ugandan Economic and Labour Market Context  

An analysis of the economic and labour market context of Uganda is important for identifying 
industries and sectors with growth potential and realistic employment opportunities. 
Understanding the labour market and educational landscape can help ensure that a VT 
programme coalesces with economic realities, rather than teaching skills that remain non-
marketable.    

Economic Growth and Education 

In recent years, the Ugandan economy has been one of the fastest-growing in Sub-Saharan 
Africa, with an average annual growth rate of 7.1% between 1992 and 2011 (AEO). Particular 
noteworthy sectors include ICT, tourism and oil and gas1 (ADB 2010). Whilst economic growth 
has been rapid, this has not necessarily translated into increased formal sector employment 
opportunities. Between 2002 and 2007, employment increased only by 0.14 percentage points 
for every 1 percentage point growth in GDP (Bbaale 2014). Bbaale (2014, 49) notes that 
increases in employment potential have not matched growth rates, and terms the situation a 
“jobless growth.”   
  
It is telling that the proportion of youth aged 15-24 employed as managers, professionals and 
technicians between 2002 and 2010 is less than 4%, with little increase since 2002/2003 
(Bbaale 2014, 54). Even at primary or secondary levels of educational attainment, securing 
formal sector employment remains difficult (Bbaale 2014).    

 
Contrary to formal education, VT currently faces a strong stigma amongst employers, youth and 
their households, despite its potential to provide skills for school-leavers (Blaak et al. 2013). The 
government’s Strategic Plan of 2011-2020 titled “Skilling Uganda” thus recognizes the 
importance of reforming VT programmes, and includes targets such as expanding private sector 
participation and increasing access for marginalized groups (MoES 2011). The report highlights 
agriculture and the informal sector as two relevant labour market sectors, both of which are 
discussed below (MoES 2011). 

Agriculture  
Agriculture is the main source of employment, comprising more than 70% of the Ugandan 
labour force (WB 2013). The majority work as subsistence farmers, however, with restricted 
access to high-value inputs and credit (AEO). Both the WB (2013) and the AEO note the 
importance of raising productivity in the agriculture sector; the former also advocates for 
supporting the growth of commercial agribusiness. Furthermore, there is considerable stigma 
associated with agricultural work in Uganda, particularly amongst the youth. Many perceive 
agriculture as synonymous with hard labour and long hours, and associate the work with 

                                                             
1
 See Appendix F for an overview of formal sectors. 

 The number of “high-value” employment opportunities accessible to youth is thus 
extremely limited.  

 It may be unrealistic to attempt to prepare individuals to enter the aforementioned 
formal industries, due to the stiff competition for such jobs even amongst those with 
recognized, academic qualifications.    
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punishment (Chin et al. 2009). Despite this stigma, however, many Ugandan youth recognize 
that agriculture may offer a viable profession, as illustrated by a 2009 survey where 92% of 
youth respondents expressed that they would benefit from further agricultural training (Chin et 
al. 2009, 23).   
 
Though there is significant potential for sector expansion, employment opportunities in 
commercial agricultural work currently remain limited, especially for those who lack formal 
education. Small commercial oilseed mills have three employees on average, while large mills 
only hire those with formal educational qualifications and are specialists in the field (Chin et al. 
2009). Moreover, the largest agricultural processors do not employ youth below age 20 (Chin et 
al. 2009). It is therefore difficult for individuals without formal education to successfully obtain 
employment in the commercial agricultural sector.  

 
Informal Sector 
The informal sector employs a substantial portion of Ugandan labour, comprising 18% of total 
employment and 58% of non-agricultural employment (MoES 2011, 3). According to a 2009-
2010 national household survey, 93% of the youth population participated in the informal 
sector (Bbaale 2014, 61). Whilst the accuracy of the statistical data is tenuous, given the nature 
of the informal economy, it is clear that the sector is a significant source of employment for 
Ugandans.  
 
There is a strong correlation between low educational attainment and informal sector 
employment (Adams 2009). As it is difficult to secure work in the saturated formal sector even 
with academic qualifications, the informal sector may be the only point of access to labour and 
a subsistence wage for those with minimal or no formal education (Walther 2008). In the 2009-
2010 survey, the unemployment rate of youth with post-secondary education (15%) was higher 
than those with secondary education (5%), primary education (3%) and no education at all (3%) 
(Bbaale 2014, 58). Given that these figures consider informal sector employment, they suggest 
that university graduates face high competition for limited formal sector jobs, while the 
informal sector is thriving with opportunities. Those with little formal education thus likely 
resort to informal sector work to secure a livelihood.   

 In this economic context, agricultural VT should prioritize the promotion of agricultural 
self-sufficiency at the household-level. 

 Given the economic potential of cash-crops, a VT programme that has significant 
reserves of land and capital should consider investing in cash-crop production for the 
market. This is especially relevant given the increase in regional demand for Ugandan 
food products (ADB 2010).  

 Though originally seen as a mere stepping-stone towards formal employment, informal 
sector work is now considered a “preferred destination” of its own merits (Adams 
2009).  

 Productivity in the sector is generally low, as the vast majority of individuals operate at 
subsistence levels (Walther 2008). There is much potential for VT to target this issue, as 
the sector offers substantial opportunity for marginalized people with limited 
qualifications.  
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Role of VT 
While the Ugandan economy is undergoing significant economic growth, any corresponding 
increase in employment opportunities is limited. It may be prudent for non-governmental 
providers of VT to focus particularly on agriculture and the informal sector. Both are especially 
relevant for the marginalized groups discussed in this report, who face significant socio-
economic disadvantages in accessing employment in other sectors; for instance, in addition to 
limited formal education, these groups may also experience employer discrimination.   
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 Given the context-specific nature of labour market demands, it is difficult and 
unconstructive to provide recommendations for specific professions for VT to target, 
though the agricultural and informal sectors can be focused upon.  

 Ultimately, when designing a VT programme in a given area, it is necessary to 
undertake a comprehensive market assessment of the local context, which is explored 
below.   
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4. General Recommendations  

4.1. Programme Design  

Market Assessment  
A common critique of VT is its failure to link training to the job markets, thus creating a 
mismatch between the human capital needs of the private sector and training provision 
(Costanza et al. 2012; Adams 2008; NICHE 2010; Nuwagaba 2012). In order to reach an optimal 
fit between programme content and local market requirements, market assessment should be 
conducted in the design phase with the involvement of community leaders and potential 
programme participants2 (Blaak et al. 2013; Namiyingo and Mauto 2011).  
 
This may involve research on labour market demands, local preferences for goods and services, 
potential linkages with enterprises and funding opportunities, including youth venture capital 
funds. Private sector partnership is particularly important for ensuring that the training is 
relevant for the market (Adams 2008; Nuwagaba 2012). Enterprises can be involved in 
curriculum development, the provision of scholarships, fieldtrips, classroom visits and training 
delivery (Nuwagaba 2012).  
  
Binding Constraints: Targeting the Obstacles to Participation 
To unlock the binding constraints of programme participation and completion faced by 
marginalized people, elements to be considered include:   
 

                                                             
2
 For a toolkit, see Bidwell et al. (2008) at: https://www.crin.org/docs/ug_ysl_toolkit.pdf 

 Access 
o Ensuring the training centre and work placements are near participants; 

otherwise, transport assistance should be provided (Blaak et al. 2013; Kasirye 
2004; Namiyingo and Mauto 2011).  

o Fees should be minimal or non-existent to ensure that the most marginalized 
are not excluded (Blaak et al. 2013; Namiyingo and Mauto 2011).  

o As artisans may be poorly equipped for training apprentices, the programme 
may need to provide them training tools and materials (UYDEL/UNESCO 2006). 
 

 Opportunity Costs 
o Lunch provision can create incentives for participation and prevent hunger to 

improve concentration and attendance (UYDEL/UNESCO 2006; Blaak et al. 
2013; Kasirye 2004).  

o The provision of small sums of money can offset the loss of income due to 
training and prevent begging during apprenticeships (UYDEL/UNESCO 2006).  
 

 Stigma 
o Stigma can be addressed through mass sensitization about the benefits of 

vocational skills, such as via radio broadcasts (Nuwagaba 2012). 
o Reaching out to parents can encourage them to consider VT for their youth 

(Namiyingo and Mauto 2011).  
 

https://www.crin.org/docs/ug_ysl_toolkit.pdf
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Many Ugandans believe that formal education promises higher wages than non-formal 
education and VT is often perceived as inferior, or reserved for those with limited aspirations 
(Oketch 2007; Biavaschi et al. 2012; Namiyingo and Mauto 2011; Young Leaders 2012; 
Nuwagaba 2012; Blaak et al. 2013). Given the stigma associated with VT, there is a need to 
cultivate positive attitudes toward these programmes in preparing trainees for self-reliance. 

 
Selection of Participants and Trainers  
Participant selection may be based on vulnerability, which reflects a combination of factors 
determined by the lived realities of individuals (Bannink-Mbazzi and Lorschiedter 2009). This 
can involve assessment of a person’s overall wellbeing through indicators of physical and 
psychosocial health, educational attainment and economic status. Participants may be referred 
to the programme by social workers, local authorities, community leaders or interested 
individuals themselves. 
 
After receiving referrals, further assessment of vulnerability should be done at the household-
level, which may involve interviews with family and community members (UYDEL/UNESCO 
2006). Data can be collected on the participant’s household, educational background, health, 
livelihood skills and motivation (Bannink-Mbazzi and Lorschiedter 2009).  
 
When allocating the core vocational skill, participants should be advised and given the 
opportunity to make their own choices (NICHE 2010). Encouraging participants to reflect on 
their own abilities, interests and needs, in addition to local economic realities, will help them 
make informed decisions (Bidwell et al. 2008).  

 
Trainers and artisans should be selected on the basis of merit and expertise in the industry or 
vocation (Dubois et al. 2010; Nuwagaba 2012). Selection can be done by social workers with the 
assistance of programme participants and their households (UYDEL/UNESCO 2006). Programme 
staff should visit the workplaces of identified artisans to assess safety and their willingness and 
capacity to train apprentices (UYDEL/UNESCO 2006).  

 
Self-Sustaining Model 
A VT programme should ideally be financially self-sustaining. This is especially relevant given 
the work-based nature of VT, as participants’ outputs take the form of goods and services. Not 
only does this remove reliance on donors, but also benefits participants by increasing their 
awareness of business models (Fundacion-Paraguaya 2008).   

Evaluation of the market context is integral in determining the products and services that are 
locally demanded, which can be sold to generate income for the programme through a social 
enterprise model (Fundacion-Paraguaya 2008; Kafka and Bertolotto 2011; Singh 1998; 
Ziderman 2001). Focusing on marketing and innovation to add value is important in keeping up 
with trends in local demand (Singh 1998; Fundacion-Paraguaya 2008). Additional sources of 
income can be generated from partnering with local industries or enterprises that provide 
financing in return for apprentices, and accessing existing scholarship schemes (Ziderman 2001; 
Steier 2003).   

 
Many formal schools worldwide successfully combine education with production (for a 
comprehensive survey, see Singh 1998). Notably, the “Self-Sufficient School Model” developed 
by Fundacion Paraguaya focuses primarily on agricultural education and has been adopted by 
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Key Points 

 Conduct market assessment to link training content to market needs.  
 Address issues of access, opportunity costs and stigma to  

facilitate participation in the programme.   
 Participants should be involved in course selection and may also 

identify artisans.  
 A self-sustaining business model can ensure the programme  

is sustainable and free.  

 

more than 60 schools across 26 countries3 (Fundacion-Paraguaya 2008). There is much 
potential for VT programmes to integrate similar models of self-sufficiency in their design. 
 
Creating a self-sustaining model of VT for those unable to pay fees requires initial external 
funding (Singh 1998). Making income-generation an integral part of VT, however, can provide 
both financial and educational benefits for participants.  
 
 
 
 
 
 
 
 
 
 
 
  

4.2. Programme Implementation  

4.2.1. Integrated Skills Training 

There is widespread recognition of the need for VT programmes to offer integrated skills 
training, also termed “skills-mix formation” (Bidwell et al. 2008; Nuwagaba 2012; 
UYDEL/UNESCO 2006; Blaak et al. 2013; Sommers 2007). Rather than focusing solely on 
vocational skills, VT programmes should supplement the core vocational course with 
complementary courses that address the underlying socio-economic determinants of particular 
vulnerabilities (Sommers 2007; Bidwell et al. 2008). Given the diverse needs of participants, 
multi-sector programming can thus support their practical empowerment by addressing 
livelihood needs alongside health, psychosocial and basic education issues (Sommers 2007).  

                                                             
3 For the practical guidelines of this model, see: 
http://www.fundacionparaguaya.org.py/en/self_sufficient.php?tipo=contenido&id=39   

 Investing in a skills-mix approach ensures training in skills that are marketable across 
localities, thus creating migration possibilities for programme graduates 
(UYDEL/UNESCO 2006).  
 

 Diversified training expands post-graduation opportunities, including employment, 
establishing an enterprise or completing formal education (Bidwell et al. 2008).  
 

 Participants may face multiple areas of socio-economic disadvantage, such as limited 
literacy, poor health and low self-esteem; an integrated learning approach that 
addresses these underlying issues can enhance the overall impact of the core VT 
(UYDEL/UNESCO 2006).  
 

 Learning complementary skills alongside the core skill is a mutually reinforcing 
process that can holistically prepare participants for achieving sustainable livelihoods.   

http://www.fundacionparaguaya.org.py/en/self_sufficient.php?tipo=contenido&id=39
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Bearing in mind the possibility of migration, the local market context should be assessed to 
ascertain which competencies to prioritize for any group of participants (Bidwell et al. 2008). 
While some courses may be compulsory, such as HIV/AIDS education for urban youth, others 
may be presented to participants as a “menu” of options (Sommers 2007).  Several categories 
of complementary skills are nonetheless useful across settings, as they supplement VT with the 
necessary support to fully operationalize, and benefit from, the core skill in economic, social 
and political spheres of life: 

 
o Business Skills 
o Life Skills and Counselling 
o HIV/AIDS Education 
o Agricultural Skills 

  
Business Skills 
Whether graduates seek wage employment or self-employment, learning basic business and 
entrepreneurship skills can enhance abilities in planning, management and productivity. This 
complementary course is widely cited as one of the most beneficial outside of the core VT 
(Bidwell et al. 2008; Adams 2008; Namiyingo and Mauto 2011; Sommers 2007). Participants can 
be trained in: 

 
 
 
 
 
 
 
 
 
 
 

 
Participants may also engage in a practical project of developing a business plan (Blaak et al. 
2013; Namiyingo and Mauto 2011). These skills can prepare participants to adapt to changing 
markets and become job creators, rather than job seekers (Bidwell et al. 2008; Namiyingo and 
Mauto 2011; Adams 2008). While relevant for employment in secondary and services sectors, 
these skills can also develop participants’ ability to conduct agricultural business planning 
(MoES 2011; Bidwell et al. 2008).  

 
Where participants have minimal educational backgrounds, business classes may be 
supplemented with basic education in applied literacy and numeracy; this can enhance learning 
in other areas and expand future employment and education opportunities (UYDEL/UNESCO 
2006; Blaak et al. 2013; Sommers 2007; Adams 2008). Teaching basic English can also be 
effective in preparing participants for professions involving national, regional or international 
markets (Bidwell et al. 2008).  
 
Life Skills and Counselling  
VT participants, notably youth, often face barriers to employment, self-sufficiency and 
wellbeing that cannot be addressed by VT alone; it is therefore valuable to concurrently offer 

 marketing 

 cash flow management 

 credit and finance 

 budgeting and planning 

 self-help group formation 

 small business management 

 customer care  

 recording and book-keeping  
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life skills training and counselling (Mensch et al. 2004; Bidwell et al. 2008; Blaak et al. 2013; 
UYDEL/UNESCO 2006; Namiyingo and Mauto 2011; Rotheram-Borus et al. 2012; Kasirye 2004).  
 
This can include:  

 

 
 
 
 
 
 
 
 
 
 

Activities such as music, dance, theatre and sports can be practiced in a supportive 
environment, with peer education methods harnessed for sensitive topics (Bidwell et al. 2008; 
Namiyingo and Mauto 2011; Blaak et al. 2013; Kasirye 2004). Moreover, training can be linked 
with community outreach activities led by the participants themselves (Blaak et al. 2013). This 
participative approach can build self-esteem and assertiveness, enabling participants to more 
effectively address social and professional pressures and make healthier livelihood choices 
(Bidwell et al. 2008; Kasirye 2004).  

 
Psychosocial support and career counselling can address emotional wellbeing and explore 
work opportunities. The combination of life skills training and counselling can target particular 
constraints to sustainable livelihoods, such as early pregnancy or social stigma, and promote 
positive behavioural change (Namiyingo and Mauto 2011; Blaak et al. 2013; Mensch et al. 2004; 
Bidwell et al. 2008; UYDEL/UNESCO 2006). Career support can also be made available through 
radio or community leaders to communicate existing work opportunities, grants or self-
employment schemes (Namiyingo and Mauto 2011).   

 
HIV/AIDS Education 
As unemployment is a key social determinant of risk for HIV infection among youth, 
mainstreaming HIV/AIDS education in the VT can be highly effective in Uganda, a country 
highlighted by a 2009 WB report for having the highest youth unemployment rate in Africa4 
(Rotheram-Borus et al. 2012; UYDEL/UNESCO 2006; WB 2009).  

 
A study published in 2011 examines the value of combining VT and HIV/AIDS education in 
addressing livelihood needs of high risk youth in Kampala (Rotheram-Borus et al. 2012). An 
existing HIV prevention programme, Street Smart (see Section 5.4.), was supplemented with VT. 
Those who received VT indicated decreased substance use, fewer sexual partners, increased 
condom use and more sustained employment compared to those who participated in Street 
Smart alone (Rotheram-Borus et al. 2012). Over 80% were employed within two years following 
training (Rotheram-Borus et al. 2012, 8). Combining VT with HIV prevention can thus be 
mutually reinforcing. 
 

                                                             
4
 See UYDEL/UNESCO (2006, 19) for a list of HIV/AIDS education training manuals. 

 ethics 

 health and hygiene 

 substance use 

 conflict resolution 

 decision-making 

 self-protection from exploitation 

 positive survival skills  

 basic administrative tasks (savings accounts/job applications) 
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The artisans or employers with whom participants are placed can receive training on integrating 
HIV/AIDS messages in the workplace, in addition to training on communicating with youth, 
conflict resolution and addressing unprofessional behaviour (Rotheram-Borus et al. 2012). 
While helping build the capacity of employers to address issues faced by marginalized 
individuals, this also ensures continuity of life skills training as participants traverse between 
class- and work-based training (UYDEL/UNESCO 2006).  
 
Agricultural Skills 
Given the key role of agriculture in the Ugandan economy, agricultural courses can help rebuild 
recognition of the economic value of land (Bidwell et al. 2008; Blaak et al. 2013). They can be 
taught as a safety net to enhance self-production at a subsistence level (complementary 
course) or for engagement in commercial production (core course) (Bidwell et al. 2008). In 
either case, participants can be trained in practices of agricultural science,5 including: 

 
 
 
 
 
 
 
 

 
Each can be further enhanced by agri-business skills training, such as post-harvest marketing 
(Bidwell et al. 2008; MoES 2011; Scialabba and Hattam 2002; Chin et al. 2009). Upgrading or 
specializing in agricultural skills can also involve class visits to agricultural stores and trade fairs 
featuring farmers who discuss their production processes, equipment and marketing 
techniques (Bidwell et al. 2008).  

 
Peer Educators 
Programmes targeting youth can harness peer-to-peer education on sensitive topics, including 
substance use and HIV-related risky behaviours (UYDEL/UNESCO 2006; Blaak et al. 2013; 
Mensch et al. 2004; Kasirye 2004). Given their similar age, interests and social background, peer 
educators can communicate real life experiences in an relatable manner and act as positive role 
models (Kasirye 2004). They can deliver knowledge by holding group discussions, leading 
recreational activities, distributing training materials and mobilizing participants for 
performances in the wider community (UYDEL/UNESCO 2006; Mensch et al. 2004; Kasirye 
2004). Where peer counsellors are former programme participants, they are an especially 
effective resource in teaching life skills and influencing behaviour (Kasirye 2004). 
 
One-Stop Training Centre  
To integrate the complementary courses into VT, SFL can establish a central, one-stop training 
centre in which all activities take place (UYDEL/UNESCO 2006; Kasirye 2004; Mensch et al. 
2004). This standardizes the training while also functioning as a reception centre where 
psychosocial support is provided (UYDEL/UNESCO 2006; Kasirye 2004). This is especially 
important for marginalized people requiring multiple services, including temporary 

                                                             
5
 See Appendix H for methods of integrating indigenous knowledge in the curriculum.  

 soil management technologies  

 fertilizer use 

 pest control 

 planting 

 seasonality 

 food processing 

 animal husbandry 
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accommodation, nutrition, treatment from nurses and counselling (UYDEL/UNESCO 2006; 
Kasirye 2004).  

 
At this multi-purpose centre, participants can build their skills and confidence before or during 
work placements (UYDEL/UNESCO 2006). It can also serve as the site of training seminars for 
artisans (UYDEL/UNESCO 2006). Parent meetings can be held here to keep families informed 
and ensure their continued support (Kasirye 2004).  

 

4.2.2. Training Methods  
Various training methods can be employed in the classroom and workplace for different 
vocations, depending on the type of skills acquired. While these different modes can be applied 
separately, combining classroom instruction with workplace training tends to be the most 
effective approach in ensuring a balance of theory and practice, as this involves core training at 
the centre while also connecting participants to the wider reality of work life (Blaak et al. 2013; 
Lyby 2001).  
 
Government-led VT programmes have been criticized for being too theoretical and requiring 
sustained periods of schooling that are ill-suited for those working part-time or seasonally 
(Adams 2008). To enhance programme accessibility, adaptability should be integrated 
throughout (UYDEL/UNESCO 2006; Bidwell et al. 2008; Adams 2008; Blaak et al. 2013). This can 
involve:  

 
Formal Classroom Instruction  
Formal class-based instruction of vocational and complementary skills for all participants 
ensures a standardized curriculum alongside work placements; this also facilitates certifying 
graduates to enhance labour market competitiveness (UYDEL/UNESCO 2006; Lyby 2001). 
Adaptive teaching methods should be employed to ensure trainers adjust to fit the 
heterogeneous needs of participants, including the language of instruction, assessment tools 
and ratio of theory and practice (Blaak et al. 2013). 

 
To balance practical exercises with theoretical education, training activities can be diversified 
through seminars, guest speakers, circle discussions and hands-on practice with equipment 
(Blaak et al. 2013; UYDEL/UNESCO 2006). Conducting training in the mother tongue is 
preferable, which may require the use of multiple languages (Blaak et al. 2013; Namiyingo and 
Mauto 2011; Wagner 1995; Wedin 2008). As poor second language literacy is a primary cause 
of high repetition rates and low academic achievement in developing countries, mother tongue 
use would simplify and enhance learning (Wagner 1995; Wedin 2008). 
 
Most vocations require work placements for further practical learning, which should occur in 
combination with the formal instruction at the centre either concurrently or following 
completion. Sequencing of class- and work-based instruction depends on numerous variables; 
participants who have poor hygiene, for example, may face judgement from customers during 

 Ensuring flexible class schedules through consultations with participants;  

 Allowing flexible entry and exit from training at hours that do not interfere with work;  

 Amending the training period for participants requiring more or less time to grasp the 
skills. 



18 | An Integrated Skills Approach to Vocational Training 

their apprenticeships, which can adversely affect self-esteem and result in drop-out 
(UYDEL/UNESCO 2006). Moreover, those in poor health may be unable to apprentice without 
disruption (UYDEL/UNESCO 2006). In such circumstances, practical instruction with materials 
can occur at the centre alongside basic skills training, psychosocial support and medical 
treatment until participants are prepared for work placements.  
  
Non-Formal Workplace Instruction  
Though ideally a complementary rather than substitute method of training, non-formal 
workplace learning is more cost-effective and practical than class-based teaching 
(UYDEL/UNESCO 2006; La Belle 2000; Bidwell et al. 2008). Alone, it can be unhelpful for 
participants with limited theoretical knowledge, poor basic education and other disadvantages 
that impede their capacity to absorb new skills (Adams 2008). The most useful combination of 
class-based and workplace instruction varies according to the needs of participants and socio-
economic context (Lyby 2001).  

 
Workplace instruction provides the opportunity to hone and practice the skills acquired during 
formal training, as well as learn new hands-on skills and build professional self-confidence (Lyby 
2001; Adams 2008). This training method can take the form of:  
 

 
 
 
 
 

 
Apprenticeships are the most common source of training for informal sector work in Africa 
(Adams 2008; Lyby 2001). They consist of a contractual arrangement between an apprentice 
and an artisan or employer, who provides training in return for a fee, reduced earnings or free 
labour (Adams 2008). The practical training ensures exposure to the reality of challenges faced 
by enterprises (Lyby 2001). Associated risks include the possibility for employers to use 
apprentices merely as sources of free labour, and the difficulty of monitoring and standardizing 
the quality of training (Lyby 2001; Adams 2008).   

 
Workplace training involves different combinations of the following approaches:  
 

 
 
 
 

 
Apprentices receive systematic feedback and perform income-generating activities (Blaak et al. 
2013). This can involve an orientation phase, or “learning-by-doing,” before engaging in hands-
on work experience, or “learning-by-producing” (UYDEL/UNESCO 2006). Using instructional 
materials, the artisan or employer can integrate technical teaching throughout the 
apprenticeship, while also supervising and evaluating performance (UYDEL/UNESCO 2006). 
“Learning-by-earning” wages or tokens of appreciation is important in covering daily living 
expenses (UYDEL/UNESCO 2006) and offsetting the opportunity costs of participating.  

 apprenticeships 

 workplace fieldtrips  

 periods of wage employment 

 professional mentorship 

 learning-by-doing 

 learning-by-producing 

 learning-by-earning  
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Key Points 
 

 A multi-pronged approach to training can address the multiple barriers that 

hinder a participant’s ability to complete the programme or secure a 

sustainable livelihood following graduation. 

 Integrated skills training should occur at a one-stop centre that ensures 

flexible class schedules.  

 Though less cost-effective than a pure apprenticeship model, combining 

classroom and workplace instruction ensures a balance of theory and 

practice.  

Linking education to the workplace is key in preparing participants for “productive workplace 
careers” (La Belle 2000, 34). Interacting with the private sector expands opportunities for job 
creation and employment of participants (Lyby 2001). Establishing institutional links between 
the programme and local enterprises can thus build local social capital to facilitate future 
connections, while also exposing participants to otherwise unavailable work opportunities 
(Bidwell et al. 2008; Blaak et al. 2013).   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

4.3. Monitoring and Evaluation  

Monitoring Student Progress  
Monitoring participants throughout programme training is vital in addressing concerns that 
could otherwise lead to drop-out (Blaak et al. 2013). In evaluating learning outcomes, pre- and 
post-training assessments of participants can be compared to determine their progress (FHI 
2010). Programme staff, such as social workers, can conduct regular visits to assess how 
participants are coping with both class-based and workplace training (UYDEL/UNESCO 2006). 
Periodic meetings can also be held with participants and their trainers, and participatory 
approaches may be employed to involve both parties in monitoring. This could be aided by 
tools such as diaries and tracking forms that are easy to understand and complete 
(UYDEL/UNESCO 2006). 
 
Supporting Labour Market Integration  
In order to support labour market integration, accredited certificates may be issued upon 
programme completion. Graduates may be provided with “start-up toolkits” that include basic 
materials required for a particular vocation. Assistance can also be provided to form savings or 
support groups, which can help graduates in pooling resources, sharing knowledge and securing 
workspace access (Mauto 2012).  
 
Youth and lower-income individuals face constraints in accessing credit markets, especially 
when entering informal labour or self-employment. Numerous studies of VT in Uganda have 
thus identified the importance of micro-credit loan activities or start-up grants in providing 
participants with the capital needed to start their own enterprises or afford further education 
(Blaak et al. 2013; Namiyingo and Mauto 2011; Blattman et al. 2013; Kasirye 2004; Chin et al. 
2009; Sommers 2007). A study of a government cash transfer programme for unemployed 
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youth in Northern Uganda found that economic returns of VT are higher when training is 
accompanied with capital (Blattman et al. 2013). Programmes can thus partner with micro-
credit institutions to secure loans or start-up grants for graduates. 
 
Post-completion follow-up is important to support graduates in integrating into the labour 
market (Blaak et al. 2013). Follow-up activities can include providing employment, savings and 
business management advice. Maintaining ties with former participants can also support 
programme evaluation, including assessing the extent to which graduates have secured 
sustainable livelihoods (Wyswa 2014).  
 
Lastly, follow-up can encourage graduates to continue participating by serving as peer 
educators or selecting future participants (Namiyingo and Mauto 2011). Various selection 
criteria of peer educators may include their ability to maintain confidentiality, communicate 
effectively and act as positive role models (Population Council 1999).  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Key Points 

 Regular monitoring of participants, especially at the  
workplace training, is important in preventing drop-out.  

 Graduates should be supported through start-up kits, loans  
or grants and follow-up counselling. 

 Follow-up should involve identifying potential peer educators. 
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5. Tailoring VT Programming for Marginalized Groups  

5.1. Batwa Pygmies  

The Batwa Pygmies are traditionally a hunter-gatherer, forest-dwelling people considered the 
original inhabitants of the Great Lakes region in Central Africa (Lewis 2000). Many have been 
displaced from their forest homes as a result of both agro-industry and conservation efforts. 
Without access to the forest, and hence a nomadic way of life, Batwa people are generally 
faced with a low standard of living (Hall and Patrinos 2012) 
 

The population confronts numerous socio-economic challenges, one of which is a lack of land 
access (ADRA 2012). Many displaced Batwa do not receive adequate compensation and resort 
to squatting. Others have been resettled, often on farms, which provide opportunities for 
subsistence agriculture. This may have positive implications for livelihoods, as resettled Batwa 
in the Kisoro and Kabale regions have more livestock, eat more frequently and are better able 
to pay forest authority fees than landless Batwa (CARE 2009). 
 

The labour market presents another daunting challenge; it is difficult for Pygmies to find stable 
employment, and many resort to low-level labour (CARE 2009). When Batwa do find work, they 
are paid significantly less than their non-Batwa counterparts (ADRA 2012). Many prefer to be 
paid in food instead of wages, highlighting hunger as a critical problem for some of the 
population (ADRA 2012). SFL’s garden project at the Bwindi Community Hospital was 
implemented in part to tackle widespread malnutrition amongst the local Batwa (Nelson 2014).  

 
Resettlement may not be a “magic-bullet” solution, however, as there remain issues of 
agricultural inefficiency and low productivity. In a 2009 study, 96% of surveyed Batwa 
households resettled on farms did not produce enough output to be entirely self-sufficient 
(CARE 2009).   

 

There is nonetheless a seeming contradiction between the importance of agricultural land 
access and the traditionally nomadic way of life of the Batwa; this may be seen as a binding 
constraint to agricultural training participation. Hall et al. (2012) suggest that the Batwa’s 
hunter-gatherer way of life may make it difficult to adjust to the long-term planning of 
agriculture. Lewis (2000, 8) also notes that the traditional value of “obligatory non-reciprocal 
sharing,” in which resource-rich individuals are morally obligated to share, may impede 
agricultural productivity by restricting savings and investment. 

 Given the current discrimination in the labour market, Batwa may be unable to 
secure an adequate subsistence wage. 

 Securing land access and tenure may be a priority for providing livelihood 
opportunities for the Batwa. 

 Subsistence agriculture can bypass the need to rely on hand-outs or purchase food 
from markets, thus addressing the priority of adequate nutrition. 

 

 It is clear that there is a strong role for agricultural training to increase farm 
productivity and enhance the Batwa’s self-sufficiency.   
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VT Programming 

Whilst such cultural values may hold within Batwa communities, it is unclear to what extent 
they limit agricultural production; they have indeed not prevented the aforementioned 
resettlement of some families. When designing a programme, it may nonetheless be useful to 
take into account potential binding constraints to participation and training effectiveness, 
including cultural values and attitudes. 
 

It is important for the Batwa themselves to make an informed decision to participate in the 
programme. It may be useful to draw on real life examples during VT outreach, such as 
successful Batwa agriculturalists or Alice Nyamihanda, the first Batwa university graduate (BBC 
2010). As “the Batwa have the right to integrate into the majority culture… or to remain distinct 
in whatever ways they choose” (Lewis 2000, 8), consultations with potential participants must 
involve communication of all possibilities for future livelihoods to ensure their freedom in 
making informed choices.     
 

Regarding the issue of malnutrition, a VT programme should prioritize sustainable access to 
quality food. This will require access to land for effective training in subsistence farming. As 
hunger is a key reason why many Batwa do not attend school and food production is a lengthy 
process, malnutrition deficits should be addressed immediately (ADRA 2012).  

 

Once agricultural self-sufficiency is 
achieved, there is no reason why other 
vocational skills could not be taught. 
Indeed, many Batwa wish to work in 
alternative professions (Nelson 2014). 

Ultimately, Batwa who wish to learn other skills should be given the opportunity to do so.  

Integrated skills training is an important approach for the Batwa, with a particular emphasis on 
psychosocial guidance and mentorship. Many Batwa suffer from low self-esteem and “perceive 
themselves negatively” as a consequence of prolonged prejudice and discrimination (Hall and 
Patrinos 2013, 122). Providing basic education courses, including literacy and numeracy, can be 
another means of empowerment and confidence-building. Such courses may also assist the 
Batwa in integrating with non-Batwa communities, while also helping them develop a strong 
voice in lobbying for their rights. Moreover, regardless of whether agriculture or other another 
vocation is the core specialization, participants can benefit greatly from business skills training.  

 In the Batwa’s case of disadvantaged access to formal education, a VT programme may 
be the only means to learn basic education skills, especially for those beyond schooling. 

 Whether a participant’s wish is to assimilate into wider society, preserve a traditional 
way of life or a combination of both, a basic level of education can support the 
achievement of any of these objectives. 

 

 

 

 

 The provision of a nutritious lunch is 
important, and can also further incentivize 
Batwa to participate instead of seeking 
work for a subsistence-level wage. 
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         Source: http://emergepovertyfree.org/projects/batwa-communities/ 
 

As it is important for a VT programme to respect the Batwa’s cultural heritage, recruiting 
mentors or peer educators from within the community may be helpful. The programme at the 
Bwindi Community Hospital is promoted through word-of-mouth by those who have 
successfully completed training (Nelson 2014). This could be developed further by utilizing 
graduates as peer supporters for current participants.      
 

Lastly, graduates should be provided adequate support when striving to enter the labour 
market. The VT programme has a significant role in challenging prejudice and discrimination 
towards the Batwa from potential employers. This support may range from long-term efforts of 
changing local mindsets (for example, by educating local employers and consumers against 
prejudice), to supporting the Batwa in strengthening their voice vis-à-vis employer 
discrimination, such as unfair wages.  
 

 Though a hefty task, supporting participants in combating discrimination can help them 
secure sustainable and fair employment, given the longstanding prejudices against the 
Batwa. 
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5.2. Juveniles in Detention 

The Ministry of Gender, Labor and Social 
Development, in partnership with the police force 
and judiciary, has primary responsibility in taking 
care of children in conflict with the law in Uganda. 
Those detained are placed in one of four remand 
homes or the Kampiringisa National Rehabilitation 
Centre (Moore 2010). Common offences include 
defilement and petty theft (Moore 2010).  
 
Many juveniles in detention are victims of socio-economic disadvantage, and their rights to 
education, health and protection have been denied. A lack of economic opportunities, as well 
as family neglect, are identified as driving forces of criminal activities and street living, including 
theft and drug-dealing (Roy and Wong 2006). These abandoned children are exposed to risks of 

abuse, human trafficking and the drug 
trade (Roy and Wong 2006).  
 
VT Programming 
To address issues of crime, recidivism 
and unemployment, a VT programme 
should provide participants with social, 
personal and vocational skills to support 
them in achieving economic success and 
avoid re-involvement in criminal 
activities (Hamilton and Mckinney 1999). 
This process, referred to as 
rehabilitation, can begin while the 
juveniles are still in detention (Dissel 
2008).    
 
A primary problem faced by juveniles in 
detention centres in Uganda is a lack of 
specialist support; for example, there are 
often no psychologists on-site (Moore 
2010). Moreover, staff are often not 
trained in child protection or in working 
with children in conflict with the law 
(Moore 2010). A VT programme should 
therefore involve staff with relevant 
qualifications and social work 
experience. Furthermore, training in 
child protection and guidance on 
providing psychological support can be 
provided to social workers and guardians 
(Moore 2010). 
 
 

 Juveniles in detention are children 
alleged to have committed a 
criminal offence and detained by 
police while allegations are 
investigated (Hamilton et al. 
2011). 

 The age of criminal responsibility is 
12 years old. 

Kampiringisa Centre  

The Kampiringisa National Rehabilitation 

Centre serves children in conflict with the law 

from ages 12 to 18. The centre also holds 

younger street children and children who 

have been considered “unruly” by their 

parents, despite not having been sentenced 

with an offence. These younger children are 

either looked after by the older “offenders” 

or simply “loiter around.” 

It is noted that the children appear to be 

living in poor conditions, including 

overcrowding and poor hygiene, and are not 

provided access to welfare provision upon 

leaving the centre. Evidence also indicates 

that there are cases of drug-addicted 

children, yet there is no dedicated 

psychosocial support or detoxification facility 

at the centre. Moreover, due to a resource 

shortage, none of the VT programmes 

advertised by the centre, including carpentry, 

tailoring, mechanical building and brick 

laying, are in fact running.  

Source: Moore (2010) 
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Programmes may benefit from partnership with education agencies, juvenile justice system 
personnel and community-based organisations, which can provide case management, 
substance abuse management, psychosocial support or other care services (Hamilton & 
Mckinney 1999).   
 
An integrated skills approach should involve facilitating family dialogue, as this is a key factor 
behind children engaging in criminal activities. This can constitute an important effort towards 
family reunification (De Benítez 2007). VT programming can provide a course on family life, 
which can also involve parents and guardians on issues related to child upbringing.  
 
Other considerations of family reunification include:  

 
Given that juveniles in detention have experienced criminal activities and harmful situations, 
their mental well-being should be prioritized by the programme. Psychosocial support should 
therefore be provided for the juveniles to overcome such experiences and enable them to 
develop a sense of societal belonging (McBride 2013). Moreover, appropriate treatment for 
children recovering from drug addiction may be necessary (Moore 2010). 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 For children without families, dialogue can involve social workers and members at the 
centre. 

 For older juveniles who cannot be reunited with their families, the community should 
be engaged to support their reintegration, which can be done with support of local 
councillors (McBride 2013). 

 For children who are released from the centre and not reunited with their families, 
support in locating accommodation should be provided.  

 Families require ample time readjusting with their children– the programme can 
therefore help address any arising issues through home visits or family counselling.  

Source: Authors 

Juveniles in 
Gulu remand 
home doing 
recreational 
activities.  
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Similarly, integrating life skills training to teach juveniles positive coping strategies and 
decision-making skills can support participants in addressing pressures that they face in their 
communities. Peer educators can be a useful resource, as former juveniles in detention can 
support training efforts by serving as positive role models and healthy alternatives to crime.  
 
The curriculum should be tailored so that those who remain in detention for a few months are 
still able to obtain marketable skills (Akirapa 2014). Moreover, given the practical difficulties in 
providing workplace training for those in detention, providing materials and equipment for 
income-generating projects at the detention centre should be considered (Akirapa 2014). 
Training in poultry rearing, for example, can result in a source of income for the programme 
while also training participants in a useful livelihood skill that can be applied elsewhere (Akirapa 
2014).  
 
Combined with psychosocial support, such projects have the potential to motivate and 
empower the juveniles by offering positive alternative livelihood opportunities, thus reducing 
the likelihood of re-offence.    
 
Lastly, offering post-programme support, including linking graduates with micro-finance 
opportunities, can be effective in supporting self-employment (Akirapa 2014).  
 
 

5.3. People with Disabilities 

Disability is both a cause and consequence of poverty (Lwanga-Ntale 2003). In Uganda, 16% of 
the population are people with disabilities (PWDs) (UBOS 2010). Many face extreme poverty 
and limited access to education, health, suitable housing and employment. It is important to 
note that PWDs are a heterogeneous group, as individuals’ disabilities and circumstances vary 
greatly (TrickleUp 2013).  

The Ugandan government provides a solid legal framework for protecting the rights of PWDs, 
including the Constitution (1995), the PWDs Act (2006) and the National Disability Policy (2006) 
(SignHealth 2009). While Article 32 of the Constitution supports affirmative action for PWDs, 
this legal provision has not translated into equal opportunities in education and employment 
(Lwanga-Ntale 2003). For example, government support of PWDs in schools is significantly 
lacking (SignHealth 2009).  

PWDs face significant barriers to socio-economic integration, including prejudice and 
discrimination (see Figure 1). For instance, parents may not wish to enrol their disabled child in 
school for fear of “showing” him or her to wider society (Lwanga-Ntale 2003). Moreover, if a 
PWD is not the main generator of household income, families may not perceive education or VT 
fees as worthwhile investments (TrickleUp 2013). PWDs themselves may have low self-esteem 
and lack confidence in their abilities, further limiting their socio-economic opportunities 
(TrickleUp 2013).  
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Source: Albu (2005)  

The Ugandan government runs several VT programmes targeting PWDs that provide training in 
carpentry, leatherworks, knitting and weaving (SignHealth 2009). These programmes, however, 
generally teach only a core vocational skill with little training in complementary courses, such as 
business skills (SignHealth 2009). Moreover, low educational levels among some enrolled PWDs 
make it difficult for them to absorb information (SignHealth 2009). The quality of the VT itself is 
often poor, and graduates of these programmes may lack essential skills in their vocation to 
compete effectively in the labour market (SignHealth 2009).  

In terms of employment, PWDs often take on similar jobs to non-PWDs in both the formal and 
informal sectors; however, even those employed face significant economic disadvantages 
(Lwanga-Ntale 2003). Similar to other marginalized groups, such as the Pygmies, PWDs are 
generally paid less than their counterparts (SignHealth 2009). In urban areas, poverty levels for 
households with a PWD as the “head” are higher than those headed by non-PWDs (Hoogeveen 
2004). Moreover, negative perceptions of PWDs can limit their ability to access credit and loans 
(Lwanga-Ntale 2003).  

VT Programming  
VT can have positive effects on livelihoods not only through skills development, but also 
through improvements in self-esteem and confidence (Cho et al. 2013). USAID (2009) has 
identified several VT models for PWDs, including specialized/segregated, inclusive and 
employment trial/on-the-job training (see Table 1). As PWDs are not homogeneous, each model 
may have a role to play in VT and should be selected according to clear objectives and an 
understanding of the local context.   
 

Figure 1 
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                                                     Training Models for People with Disabilities                                    Table 1 

Specialized/Segregated    Inclusive Employment Trial/ On-the-job  

 PWDs trained separately 

 May be more able to 
provide for special needs 

 Recommended for those 
with “moderate and severe 
disabilities” 

 Lacks integration with 
society 

 Might not match real-world 
jobs 

 

 PWDs trained alongside 
non-PWDs 

 Aims to break-down 
barriers for equal 
opportunities 

 Uses flexible teaching 

 Market-based approach 

 Builds local community 
networks 

 

 Mostly government-funded 

 Takes place at the 
workplace 

 Trials a PWD in a particular 
job in fixed- term contract 

 Or offers on-the-job 
learning  

 Less emphasis on training, 
more on “doing” 

Adapted from USAID (2009)   

A combination of models may also be used, which is particularly important for ensuring an 
integrated skills approach. Given the importance for PWDs in overcoming socio-economic 
barriers and negative perceptions, providing comprehensive class-based training of business 
and life skills can be significant (Nkurikiyimana 2014). Combining this with work-based 
experience is important not only for skills acquisition, but also to help break down barriers 
between PWDs and non-PWDs, thus changing attitudes towards disability (Albu 2005).  

 

As accessibility is an important determinant of programme attendance, the training centre 
should be located near the households of participants (Cho et al. 2013). Additionally, the centre 
should provide accessible water and sanitation facilities (Erhard et al. 2013). In order for 
materials to be accessible by blind or visually impaired individuals, texts may be translated into 
Braille, large print or audio formats. Trainers should also be skilled in specialized teaching 
methods and the use of these formats, which may be taught to parents (Sense International 
2013). 

  

 

 

 

 

 

 

 

 A hybrid model of class-based and workplace training, with different combinations of 
segregated and inclusive approaches, can help ensure training is specialized, 
comprehensive and promotes social integration.   

Source: http://www.atlas-
alliansen.no/Publikasjoner/Ars

meldinger/Annual-report-
2011/The-Norwegian-

Association-of-Disabled 
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The use of ICT in VT provision can facilitate different dimensions of access, as well as improve 
participants’ writing and communication skills (Obella 2014). Many deaf individuals rely heavily 
on SMS via phone networks and television as forms of communication and sources of 
information (SignHealth 2009). Moreover, particular software, such as Job Access with Speech, 
can be utilized to ensure training content is read aloud for the visually impaired (Perry 2003).  

 

Building trust and rapport is crucial when training PWDs, and may require patience and time 
(TrickleUp 2013). Communication with the families is important in this regard, and should be 
done with the involvement of participants (TrickleUp 2013). Efforts to strengthen the voice of 
participants through life skills training may also support them in demanding fair treatment and 
equal pay in the workplace.  
 
Lastly, the programme should support graduates in their efforts to obtain financial credit, given 
the existing barriers that they encounter in accessing such services (Nganwa et al. 2003).  

Though PWDs face significant socio-economic disadvantages in Uganda, particularly in the 
labour market, they can achieve self-sufficiency through effective VT provision (Albu 2005). VT 
programmes should not only focus on training, however, but also work actively with the local 
community through awareness-raising activities to tackle prejudice and discrimination against 
disability (TrickleUp 2013).  

 It is important to keep well-informed of the increasingly innovative ICTs that can be 
adopted to support VT provision for PWDs. 

VT for PWDs 

In a joint effort, the National Union of Disabled People of Uganda and APT Enterprise Development 
implemented the “Improving Business Development Services with Disabled People in Northern 
Uganda” project. Between 2001 and 2004, the project aimed to support PWDs in securing 
mainstream or self-employment through VT provision.  

VT was provided in vocations such as electronics repair, welding and mushroom cultivation. 
Participants were assigned to a local, self-employed artisan for on-the-job training during 3-6 
months.  

60 individuals successfully completed training. Of these, 63% were employed by December 2004. 22 
worked as employees in carpentry, bicycle repair and electronics, whilst 16 undertook self-
employment. Ultimately, most participants made improvements in economic self-sufficiency. 

Numerous challenges were encountered, such as matching trainers’ expectations of fees with 
participants’ ability to pay. Moreover, the programme failed to influence microfinance institutions 
to facilitate easier acquisition of loans for PWDs, highlighting the deep-rooted discrimination against 
PWDs. 

Source: Albu (2005) 
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5.4. Slum-dwelling Children and Youth 

The lack of government services, insecurity of land 
tenure and high rates of HIV/AIDS in many Ugandan 
slums pose particular barriers for sustainable 
livelihood achievement. Hazardous physical 
conditions lead to increased health risks, especially 
for children (see Table 2) (Cotton 2013). Given the 
poor housing conditions and lack of basic education, 
slum-dwelling children and youth tend to face 
greater vulnerability to coercion into commercial sex 
and other forms of child labour to support their 
households than those in non-slum areas (Mugisha 
2006; Cotton 2013; UYDEL/UNESCO 2006). A VT 
programme should therefore consider these aspects 
of vulnerability to meaningfully address participants’ livelihood needs and overall wellbeing.    

 
Slum Conditions  
In Sub-Saharan Africa, children and youth in urban slum settlements are increasingly engaged in 
exploitative and unhealthy livelihood activities, such as prostitution, theft and drug use 
(Mugisha 2006; UYDEL/UNESCO 2006). Not only do these survival activities interrupt 
educational opportunities, but also tend to be unsustainable and increase risks of morbidity and 
mortality (UYDEL/UNESCO 2006). The slum areas of Kampala, in particular, provide early 
exposure to a range of hazards including substance abuse, sex work, violence and inadequate 
access to appropriate services6 (Kasirye 2000; Kasirye 2004; Swahn et al. 2012).  

 
While most of the children living in Kampala slums come from poor families headed by women, 
others live independently by renting small rooms alone or with other children (Kasirye 2004). 
Others yet live with guardians who sell alcohol as the main economic activity (Kasirye 2004; 
Wyswa 2014). Coupled with a lack of adequate adult supervision (Swahn et al. 2012), these 
various conditions can expose children to sex at an early age (below 14 years) through 
experimentation or coercion into sex work (Kasirye 2004). This livelihood practice may take the 
form of seasonal “survival sex” to acquire basic needs, or “commercial sex” to secure financial 
gain; both put children at risk for unwanted pregnancies, HIV infection and harassment from 
others (Rotheram-Borus et al. 2012; Kasirye 2000).   

 
Boys have been identified as being involved in other risk behaviours that range from drug use 
to illegal games, often facing peer pressures from within their communities (Kasirye 2004). 
These various issues interact in complex ways, such as the use of drugs fuelling sexual 
exploitation, both of which contribute to the spread of HIV/AIDS (Kasirye 2000). Similarly, 
malnutrition, substance use and parental neglect are all associated with victimization and 
perpetration of violence among youth in Kampala slums (Swahn et al. 2012).  

 
VT Programming 
While VT alone may benefit slum-dwellers given their low levels of vocational skills, a more 
comprehensive approach is necessary to meet multi-faceted livelihood needs. Efforts should be 

                                                             
6 See Appendix I for more data.  

     Characteristics Defining a Slum  Table 2 

1. Inadequate access to safe water 

2. Inadequate access to sanitation 
and infrastructure 

3. Poor structural quality of housing 

4. Overcrowding 

5. Insecure residential status 

      Adapted from UN-Habitat (2003) 
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made to enhance participants’ access to opportunities that place them on secure, sustainable 
and safe pathways to adulthood (Cotton 2013).  
 
Identification and assessment of marginalized slum-dwelling children and youth participants 
can be conducted through:  

 
 
 
 
 
 
 

Social workers in particular can visit homes and the streets to identify those coming from child-
headed families or unable to meet basic needs (UYDEL/UNESCO 2006). They can also be 
involved in recruiting suitable artisans or employers near the participants’ place of residence, 
which would subsequently involve regular visits to monitor how participants are coping and 
progressing with the work-based training upon being placed in an apprenticeship 
(UYDEL/UNESCO 2006).   
 
Artisans should additionally be sensitized to the particular behavioural pressures faced by slum-
dwelling children and youth, including vulnerability to exploitative and unhealthy livelihood 
strategies, so that they can adapt their interpersonal skills accordingly. In particular, they 
should be trained to disseminate appropriate HIV/AIDS messages to apprentices, which can be 
supported through the distribution of brochures and posters for the workplace 
(UYDEL/UNESCO 2006).  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 social worker visits 

 parent support groups  

 community leaders 

 peer-to-peer referrals 

 self-referrals  

Source: Namiyingo and Mauto (2011) 
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Given that many slum-dwelling children and youth are engaged in informal labour for daily 
survival, a VT programme should address the opportunity costs of participating by providing 
food rations, offering transport or ensuring the centre is near the households and adopting a 
learning-while-earning approach as early as possible (Kasirye 2004; UYDEL/UNESCO 2006). A 
flexible schedule can also allow participants to attend training while continuing informal work, 
such as collecting garbage or fetching water (UYDEL/UNESCO 2006).  
 
In surveying the local labour market, assessment should extend beyond the slum to nearby 
urban centres to identify pertinent vocational skills, such as the demand for hairdressing 
services in Kampala (UYDEL/UNESCO 2006). In determining which complementary courses most 
meaningfully address the pressures in slums, attention should be paid to: 
 

 
Teaching strategies for safe work and protection from exploitation, as well as making 
participants aware of youth-friendly services available to them, can benefit those at risk of 
dangerous or unhealthy employment (Kasirye 2004). Given the complex interaction of poverty 
and risk behaviours for HIV infection among unemployed urban youth, such as vulnerability to 
survival sex, the positive effects of livelihood skills training and HIV/AIDS prevention can be 
mutually reinforcing (see Table 3 for a prevention programme) (Rotheram-Borus et al. 2012).  
 
Providing rehabilitation, basic health care or psychosocial support is necessary for those who 
have exited from sex work or other forms of exploitative labour (Kasirye 2004). Lastly, given the 
proximity to cities, training in business skills can provide knowledge to qualify slum-dwellers for 
working in both formal and informal sector enterprises.   

 
A peer-to-peer teaching approach can counteract the risks of peer pressure in slums. Peer 
educators can be trained to communicate sexual and reproductive health knowledge, provide 
vocational counselling and offer follow-up support upon graduation (Mensch et al. 2004). Those 
who are programme graduates or formerly worked in exploitative labour can serve as positive 
role models while also ensuring a non-intimidating training environment.   

 business skills 

 life skills  

 psychosocial and counselling services 

 HIV/AIDS education 

 education on risk behaviours (multiple partners/substance use/sex work) 

                                                       Street Smart                                                                           Table 3 
 An intensive HIV/AIDS programme adapted for slum youths whose behaviours place them at 

risk of HIV infection; 

 Aim is to reduce sex, alcohol and drug-use transmission-related acts; 

 Small groups, 10 sessions over 10 weeks, exposes youth to information regarding HIV/AIDS, 
drug use, condom use, personalized risks, etc.; 

 Training manuals can be found here: http://chipts.ucla.edu/projects/street-smart-uganda/  
 

Sources: Rotheram-Borus et al. (2012) and Street Smart 

http://chipts.ucla.edu/projects/street-smart-uganda/
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To address the issue of recruitment in sex work, the programme can engage in awareness-
building of the consequences of child prostitution among community leaders, law enforcement 
officers, parents and children (Kasirye 2004).  
 
The programme should also take into consideration the high mobility of urban youth, who tend 
to transfer to different places at will; this can pose constraints on evaluation efforts when 
following-up with graduates (Kasirye 2004).   

 Peer educators can form support groups that meet regularly to facilitate discussions on 
healthy livelihood strategies, employment opportunities and savings formation (Mensch 
et al. 2004). 

VT in Jinja Slums 

In the slum areas of Jinja, many youth are involved in risky behaviours and depend on 
petty work, such as collecting scrap materials. Their communities are characterized by a 
relatively high HIV/AIDS prevalence, unemployment and a lack of government services. 
Local factories involved in sugar production and brewing have contributed to incidences 
of child labour.  
 
The Adolescent Development Support Network (ADSN) offers a VT programme for 70 
street children and youth in Jinja and its surrounding slum communities. Skills courses 
include hairdressing, catering, metal fabrication, vehicle repair and tailoring. The 
programme aims to offer a holistic package through psychosocial support, HIV/AIDS 
counselling, couples counselling and career guidance at a drop-in-centre. 
 
The staff conduct regular market “forecasts” to determine which skills are marketable in 
the community. Social workers identify and select youth “living on the margins.” Through 
ADSN’s existing child protection communities, local counsellors can also refer 
participants to the programme. Trainers themselves attend courses and receive new 
training in response to changes in the labour market.  
 
The programme adopts a learning-by-producing approach, in which training is primarily 
hands-on and practical. Participants create products at the training centre to generate 
profit to help finance the programme, which also teaches how to market oneself and 
build commercial relationships within surrounding communities.  
 
ADSN partners with various companies, such as hotels, steel factories and caterers, that 
accept apprentices at no cost to the organization. Apprentices earn an allowance, rather 
than a wage, and are sometimes retained if they perform well. The government provides 
certificates for graduates.  
 
Distance poses a particular challenge, as many of the participants come from outskirt 
slums and face difficulties in travelling to the centre. An additional obstacle is the high 
cost of materials and safety gear for the practical training.  
 
Source: Wyswa (2014)  
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6. Conclusion  

Given the high entry barriers of government- and private-led VT programmes, there is a clear 
role for an NGO offering accessible training for the practical empowerment of marginalized 
individuals. Skills training in agriculture and the informal sector in particular offer potential for 
vulnerable individuals to secure self-sufficiency. Ultimately, thorough assessment of the social 
and economic context is necessary to ascertain which vocational skills are relevant and 
marketable, with an emphasis on regular reassessment to respond to dynamic Ugandan 
markets. While adopting an integrated skills training approach is effective across settings, a 
programme model should be tailored further to address the particular needs and vulnerabilities 
of different marginalized groups.  

A further area of research may include investigating how agricultural production can be 
harnessed as a means of financially sustaining a programme, even where agriculture is not the 
core skill. Moreover, having an understanding of the role of ICT in training may be useful, 
especially given the prominent role of mobile phones in the Ugandan context. Lastly, as a 
limitation of this report is the absence of fieldwork, conducting a field-based market 
assessment and evaluation of vulnerabilities may produce specific recommendations on 
vocations for particular localities or groups. 

A comprehensive approach to VT is best suited to address the diverse issues underlying 
vulnerability in Uganda. Integrating VT with complementary skills can help the educationally 
and economically marginalized foster the capabilities to pursue sustainable and meaningful 
livelihoods. 

 

 

 

 

 

 

 

 

 

 

 

 

 

               

  Source: http://www.ugandalodge.com/uganda_news.html 
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8. Appendices 

Appendix A: Glossary of Terms 

Apprenticeship – A contractual arrangement between an apprentice and an artisan or 

employer, who provides training in return for a fee, reduced earnings or free labour. 

Batwa Pygmies – A nomadic, forest-dwelling people who are considered to be the original 

inhabitants of the Great Lakes Region in Africa. This paper uses the terms “Batwa” and “Pygmy” 

interchangeably.   

Children – Individuals between ages 0 and 18.  

Complementary Courses – Classes that are taught alongside training in the core vocational 
course to enhance overall learning and address diverse issues underlying vulnerability.  

Empowerment – A process that helps individuals enhance their capacity to make choices and 
act on matters that they deem important in their lives and communities.  
 
Livelihood – A means of securing basic needs. 

Marginalized People – Individuals, or groups of individuals, faced with certain characteristics, 
or vulnerabilities, that act as barriers to full participation and inclusion in mainstream society. 
These barriers serve as socio-economic disadvantages that can lead to a reduced quality of life.  
 
Marketable Skills – The skills of a particular profession or vocation that are demanded by the 
economic labour market, both in the formal and informal sectors.    

Participants – Individuals enrolled in a VT programme. 

Practical empowerment – The process of developing marketable skills and capabilities that 
support individuals in achieving sustainable and meaningful livelihoods (see Blaak et al. 2013).  
 
Self-sufficiency – An economic state in which an individual is able to continuously generate 
enough income and resources in order to maintain a decent standard of living.  
 
Sustainable Livelihood – The capabilities, assets and activities through which individuals 
continuously secure their basic needs and wellbeing in the short- and long-term.  
 
Vocational Training – Practical and theoretical training designed to impart specific skills and 
knowledge required for a particular skilled labour. An effective vocational training programme 
is one that supports participants in achieving sustainable livelihoods.  
 
Vulnerabilities – The economic, political and sociocultural factors (such as poverty, disability or 
ethnicity) that render individuals or groups marginalized, and threaten their ability to secure 
sustainable livelihoods. 
 
Youth – Individuals between ages 15 and 24.  
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Appendix B: Terms of Reference 

Organization: Sustain for Life 
 
Project Title: Working towards an improved model of vocational training in Uganda to better 
the livelihood prospects of marginalised and vulnerable individuals 
 
Background: 
Sustain for Life (www.sustainforlife.org) is an independent not-for-profit organisation with no 
political or religious affiliations. We have charitable status in England and Wales and are 
affiliated with Sustain for Life Italy – ONLUS, Sustain for Life Foundation Switzerland and Sustain 
for Life Charity in Uganda. We are both an implementing organisation and a funding 
organisation working closely with our grantees and partners. One hundred percent of all 
contributions from donors go directly to our projects as all administration and management 
costs are covered by our founder Massimo Gini. Sustain for Life’s mission is to improve lives and 
reduce poverty by helping poor and marginalised people and communities in developing 
countries become sustainably self-sufficient. Our primary aim is to give people in need the 
initial means, knowledge and skills required to develop through their own efforts with the 
following objectives: 
 

 To help poor and marginalised individuals and communities develop sustainable food 
supplies and income-generating potential through education and agricultural training. 

 To provide vulnerable and marginalised youth with accommodation, nutrition, 
psychosocial support, education and vocational training to put them on a path to a self-
sufficiency and success. 

 To improve access to health care and health education for marginalised and vulnerable 
communities to better lives and livelihood prospects. 

 
Sustain for Life has supported vocational and agricultural training through several projects in 
Uganda and we hope to further develop these programmes in two vulnerable communities – 
the first in Soweto, a peri-urban slum on the outskirts of Jinja (and the second at the 
Kampiringisa National Rehabilitation Centre, a prison for juvenile offenders (and street 
children) outside of Kampala. Although these two projects are primarily based around 
agriculture at the moment there is an opportunity to introduce vocational training, especially at 
the training centre associated with Soweto. We need to better understand vocational training 
in Uganda and develop a training programme that looks at innovative practices and the best 
approaches for long-term sustainability. Currently, a lot of vocational training is focused on 
market saturated professions such as carpentry and hairdressing. Students graduate with these 
skills and enter the marketplace with insurmountable competition. We as an organisation want 
to better understand how we can create and improve vocational training as a means of helping 
others to improve their livelihood prospects. 
 
Questions: What forms of Vocational Training programmes can improve the livelihood 
prospects of marginalized individuals in Uganda? How can this model be tailored for particular 
marginalized and vulnerable groups? 
 
 
 

http://www.sustainforlife.org/


43 | Improving Livelihood Prospects of Marginalized Individuals in Uganda  

Objectives: 
Sustain for Life will use the findings in order to develop a better model for vocational training in 
Uganda. We hope to share this and develop the concept with our in-country partners. Sustain 
for Life is prepared to fund the development of these vocational training programmes with the 
aim that they ultimately become sustainable enterprises. Some specific objectives that we are 
interested in include: 
 

 Understanding the stigmas associated with certain vocations, such as agriculture 

 Identifying sectors in the Ugandan economy with potential career prospects and 
business opportunities within a fast changing marketplace (perhaps moving away from 
traditional topics) 

 Investigating how to go about increasing the inclusion of the most disadvantaged 
individuals in vocational training 

 Understanding the add-ons to vocational/agricultural training that can make the 
programme more successful, i.e. training in financial management, entrepreneurship, 
mentoring, job placements, loans, etc. 

 
Methodology: We expect that students will undertake this consultancy primarily through desk-
based research. If there is not enough literature on vocational/agricultural training from 
Uganda, the student(s) can certainly draw information from other countries/situations. 
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Appendix C: Guide to Vocational Training Programming 

 Programme Design 
Programme 

Implementation 
Monitoring and 

Evaluation 

G
e

n
e

ra
l R

e
co

m
m

e
n

d
at

io
n

s 

 

 Conduct market assessment 
to link training content to 
market needs 

 Address binding constraints 
to participation  
o Access 
o Opportunity costs 
o Stigma 

 Involve participants in 
selecting courses and 
identifying artisans  

 Adopt a self-sustaining 
business model to ensure 
programme is sustainable 
and free   
 

 

 Adopt an integrated skills 
training approach; 
Complementary skills to 
consider include: 
o Business Skills 
o Life Skills and Counselling 
o HIV/AIDS Education 
o Agricultural Skills 

 Conduct all training and 
activities in a one-stop 
training centre  

 Combining class- and work-
based instruction 

 Harness peer-to-peer 
education for sensitive topics 

 

 Monitor participants 
regularly, especially at 
the workplace training, 
to prevent drop-out 

 Support labour market 
integration of graduates 
through start-up kits, 
loans or grants and 
follow-up counselling 

 Identify potential peer 
educators through 
follow-up of graduates 

 

B
at

w
a 

 P
yg

m
ie

s 

 

 Provide lunch to address 
malnutrition and incentivize 
participation 

 Take into account cultural 
values or practices that may 
limit agricultural production 

 Support participants in 
securing land access or 
tenure 

 

 Focus on agricultural skills and 
address nutritional self-
sufficiency 

 Provide psychosocial support 
and mentorship to improve 
self-esteem 

 Provide basic education 
courses, including literacy and 
numeracy 

 

 

 Identify successful 
graduates to serve as 
peer educators or for 
programme outreach 

 Support graduates in 
addressing potential 
discrimination in labour 
markets through 
counselling and advocacy 

Ju
ve

n
ile

s 
in

 D
et

en
ti

o
n

 

 

 Ensure staff are specialists in 
psychology and child 
protection, or experienced 
in working with juveniles  

 Partner with education 
agencies, juvenile justice 
personnel and CBOs for case 
management  

 Support treatment for those 
recovering from drug 
addictions 

 

 Rehabilitation efforts should 
involve psychosocial support  

 Facilitate family dialogue and 
reunification, as well as 
community reintegration 

 Implement income-generating 
activities in the detention 
centres 

 

 Harness former juveniles 
in detention as peer 
educators 

 Monitor reunification 
efforts and address any 
arising issues through 
family counselling  
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 Programme Design 
Programme 

Implementation 
Monitoring and 

Evaluation 
P

e
o

p
le

 w
it

h
 D

is
ab

ili
ti

e
s 

 

 Provide accessible facilities 
and training materials 

 Ensure trainers have 
expertise in special teaching 
materials 

 Communicate with families 
to build trust and rapport 

 

 

 Consider a hybrid model of 
class-based and workplace 
training with different 
combinations of “segregated” 
and “inclusive” approaches 

 Offer life skills and business  
skills courses  

 Consider involving ICT for 
innovative training practices 

 

 Support graduates in 
accessing credit 

 Engage in awareness-
raising to address stigma 
and facilitate integration 
into labour market 

Sl
u

m
-d

w
e

lli
n

g 
C

h
ild

re
n

 a
n

d
 Y

o
u

th
   

 Assess nearby urban centres 
to identify pertinent 
vocational skills 

 Address opportunity costs 
by providing food rations, 
facilitating transport, 
adopting a learning-while-
earning approach and 
ensuring flexible schedules 

 Identify participants through 
social workers, parents, 
leaders, peers and self-
referrals 

 

 Emphasize HIV/AIDS 
prevention and education on 
risk behaviours (for 
participants and artisans) 

 Offer psychosocial support 
and life skills counselling on 
healthy livelihood practices  

 Provide rehabilitation and 
basic healthcare for those 
exiting from exploitative or 
unhealthy livelihoods 

 Utilize peer educators to 
counteract risks of peer 
pressure 

 

 Conduct regular visits to 
work-based training to 
assess safety and 
satisfaction  

 Engage in community 
awareness-building of 
consequences of child 
prostitution  

 Consider high mobility of 
urban youth when 
conducting follow-up 
with graduates 
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Appendix D: List of Interviewees 

 
Abigail Akirapa – interviewed by Skype on April 3, 2014 

Gerald Nkurikiyimana – interviewed by email on April 8, 2014  

Naturinda Nelson – interviewed by Skype on March 31, 2014  

Peter Wyswa – interviewed by Skype on March 25, 2014   

William Obella – interviewed by email on April 12, 2014 
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Appendix E: Semi-Structured Interview Questionnaire 

  

1. Please describe the vocational and/or agricultural training that is currently being 
undertaken by beneficiaries in the programme.  
 

Programme Planning 
2. Do you partner with any other organizations (public, private or not-for-profit) in your VT 

programme? If so, how? How is/could this be beneficial for the programme? 
 

3. How is the VT programme financed? What would an ideal self-sustaining financial model 
be for your programme? 
 

4. How do you identify and select participants, trainers and artisans/employers for the VT 
programme?  
 

5. When determining the skills to be taught, how do you assess the local market context, 
potential labour opportunities and socio-cultural barriers to achieving sustainable 
livelihoods? 
 

6. How do you address particular barriers to initial enrolment in the programme, as well as 
participant absenteeism/drop-out? 
 

Programme Implementation 
7. What, if any, complementary skills do you teach alongside the VT? How do/could the 

participants benefit from this combination of skills training? 
 

8. What methods of training would be most useful for programme participants?                
(For example, classroom-based instruction, apprenticeships/on the job training, etc.) 
 

9. Do you see peer-to-peer educators in your VT programme as desirable? If so, is this 
feasible and what role do they play? 
 

10. Do you see ICT in your VT programme as desirable? If so, is it feasible and what role does 
it play? 
 

Monitoring and Evaluation 
11. Do you do M&E? If so, how do you do it? Is it done internally or externally? How do you 

define the effectiveness of the programme?  
 
12. Do you monitor the satisfaction of participants during their training? If so, how? 
 
13. Do you measure the quality of the training? If so, how? 
 
14. Do you support participants after programme completion? If so, how? 
 
15. Following your M&E, what positives and negatives have come out particularly strongly? 

(ie. “best practices”)  
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Appendix F: Overview of Formal Sectors in Uganda 

As mentioned in Section 3., several sectors of the formal economy have the potential to 
dramatically contribute to the Ugandan economy. Whilst it is realistically difficult to prepare 
marginalized participants of VT for formal employment in these sectors, acquiring an overview 
of the general economic scenario in the country may be useful to bear in mind when 
attempting to carry out market assessments in a specific context. 

In 1990, agriculture was the main driving force of the Ugandan economy, contributing to 57% of 
GDP. This has fallen to 23% in 2011, however, whilst industry and services have increased from 
32% and 11% respectively in 1990 to 51% and 25% in 2011 (AEO). Nonetheless, as the majority 
of Ugandans still remain employed in agriculture, this suggests that industry and services 
opportunities are not available to the majority of people. 
 

 

Source: AEO 
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According to national figures available for 2011-2012 from the African Economic Outlook, the 
levels of growth varied across sectors (AEO). Some sectors encountered a slowdown, most 
notably within manufacturing, wholesale and retail, financial services, health and education, 
which were all subject to negative growth rates (AEO). The only sectors at the mid-year stage 
that encountered strong growth rates were cash-crop production and hotel and restaurant 
services. 

Cash crops contributing significantly to the economy were cocoa, cotton, flowers, tea, tobacco 
and coffee, which comprised 40% of export values in 2011 (AEO). Another crop of particular 
note is oilseed, as it and its by-products can be consumed by humans, used to feed livestock 
and also in the production of soap, biofuels and medicinal oils (Chin et al. 2009). The Ugandan 
government has thus chosen to emphasize the oilseed industry in its agricultural development 
policies (Chin et al. 2009).  

Hotel and restaurant services can be grouped under tourism, which is a sizeable sector within 
the Ugandan economy, contributing to 9% of GDP in 2011 (MoWTA APR 2012, 3). Tourism is 
Uganda’s largest source of foreign exchange, with an input of $500 million annually (ADB 2010). 
In recent years, Uganda’s reputation as a prime international tourist destination has increased 
dramatically, as recognized by Lonely Planet in voting it the number one tourism destination of 
2012 (Lonely Planet 2012). Uganda’s rich biodiversity and wildlife is a major attraction for 
tourists, with safaris, primate viewing, adventure tourism and bird-watching contributing to the 
industry (Weiss & Messerli 2012). National parks are key tourist destinations, most notably with 
gorilla tracking in Bwindi Impenetrable National Park and Mgahinga Gorilla National Park as the 
largest source of tourist revenue (MoWTA SSA 2012) 
 
With the recent discovery of oil reserves in the Albertine Graben region of Western Uganda , 
the oil industry is expected to contribute substantially to Uganda’s economy, with potential for 
an “economic structural transformation” (AEO). Oil processing is expected to begin in 2015 and 
bestows significant potential for up to US$5bn generated in exports annually (ADB 2010). This 
sector typically requires high-skilled labour.  
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Appendix G: Actors Involved in Vocational Training 

 

Actors Roles 

Participants   Select vocational skills 

 Attend training 

 Provide feedback to trainers and staff 

 Become peer educators or mentors 
 

VT Provider  Design curriculum 

 Train and mentor students 

 Give feedback 

 Sponsor participants 

 Provide equipment and materials 

 Provide complementary courses 
  

National and Local Governments  Engage in coordination of VT programmes 

 Aid in selection of programme participants 

 Provide technical or financial assistance 

 Provide certification 
 

Donors   Provide funds 

 Offer technical assistance 
 

Private Sector  Support curriculum development 

 Offer mentorship 

 Provide apprenticeships 

 Offer work placements 
 
Source: Compiled from Bidwell et al. (2008) 
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Appendix H: Integrating Indigenous Knowledge in Agricultural Training  

 
In addition to training in agricultural science, it may be important to integrate indigenous 
knowledge in the curriculum to ensure that it is explicitly relevant and applicable to the local 
context (Emery; Karbasioun et al.; Quiroz 1999; Prakash et al. 2000).  
 
Indigenous knowledge systems reflect distinct ways of knowing that develop around local 
conditions and experiences (Prakash et al. 2000; Quiroz 1999). A blending of scientific and 
indigenous knowledge in training can therefore incorporate the indigenous information base 
that facilitates communication and decision-making so that the skills are relevant for local 
experiences, interests and capabilities (Prakash et al. 2000; Quiroz 1999).  
 
Indigenous knowledge can be integrated by introducing scientific concepts through reference 
to local ones, such as:  

 

 using traditional units of measures of time and space; 

 using animal traction to explain laws of motion; 

 using traditional irrigation systems to explain gravity; 

 combining indigenous crop pest management systems with chemical pest control 
methods; 

 teaching an integrated crop nutrient schedule that mixes manures and chemical 
fertilizers.  
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Appendix I: Conditions Faced by Youth in Kampala Slums 

A study (Swahn et al. 2012) surveying service-seeking youth in the slum areas of Kampala in 
2011 found that the youth are presented with a range of situations involving conflict with 
regards to acquiring an income, food, shelter, alcohol and drugs. In particular, the study found 
that: 
 

 a majority (75%) of the youth had one or more deceased parents;  

 over half (61%) reported food insufficiency; 

 nearly half (42%) reported taking care of themselves at night;  

 21% reported that their parents’ alcohol use had prevented them from providing care;  

 nearly half (48%) reported either their own drunkenness or use of drugs at any point; 

 nearly half (44%) stated that they had no apprenticeship skills. 
 
These figures demonstrate the range of inter-related issues with which slum-dwelling youth are 
confronted. Lack of parental presence and exposure to drugs and alcohol put youth at risk for 
unhealthy behaviours. An absence of vocational skills may further limit healthy livelihood 
opportunities. Moreover, hunger and substance-use are found to be associated with 
victimization and perpetration of violence. The vulnerabilities of slum-dwelling youth are thus 
multi-faceted and tend to interact in ways that have serious implications on health and safety. 
 

 
 
 

 


